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Assignments 
consider the prerequisite content learners need before 
engaging in knowledge applica8on

LEARN PRACTICE APPLY



The Assignment Alignment Tool 

Supports faculty to assess and adjust the breadth, depth, and explicitness of the assignments in 
a course 
By entering the assignments for a course onto the tool, faculty can evaluate their course 
assignments and determine:
● Which of the course objectives/learning outcomes does the assignment address?
● Which of the course assignments requires knowledge acquisition? Knowledge application? 

Or both?
● Which of the course assignments explicitly address areas of desired emphasis addressed by 

the indicators on the rubric, such as equity, inclusion, and cultural and linguistic 
responsiveness? 

Adapted from Catlett, C., Maude, S. P., & Skinner, M. (2016, October). The blueprint process for enhancing early childhood preservice programs and courses. 
Unpublished manuscript. https://fpg.unc.edu/publications/blueprint-process-enhancing-early-childhood-preservice-programs-and-courses

https://fpg.unc.edu/publications/blueprint-process-enhancing-early-childhood-preservice-programs-and-courses


Assignment Alignment with Course Objectives/Learning Outcomes
What does the 

assignment measure?

1 2 3 4 5 6 7 8 9 10 11 12
Knowledge 
Acquisition

Knowledge 
Application

1.

2.

3.

4.

5.

6.

7.

8.

Assignment Alignment Tool + Knowledge Acquisition/Application
Course:___________________________

Adapted from Catle., C., Maude, S. P., & Skinner, M. (2016, October). The blueprint process for enhancing 
early childhood preservice programs and courses. Unpublished manuscript. 





Examples of Practice-based Activities from Community Colleges

Cuyamaca - Observa/on - 17-24 months- Social- Emo3onal and Language Development

• Will pick a theory and relate it to what they observed.
• Focus on teacher and their support of social development with peers
• Emo3ons language- is it being used?
• Language teacher uses with the child
• Are books being read? How oHen? What is the child’s involvement?

Palomar - CURRICULUM ANALYSIS ACTIVITIES 
• These in-class ac;vi;es will offer you the opportunity to apply course content to 

your own life- either for your current or future work, or for a child in your life. 
These ac;vi;es will take the form of wriIen prompts (one on Universal Design for 
Learning, one on individualiza;on, and one on center comparisons). In class, you 
will be given an hour to respond to the prompt in a method of your choosing-
either wriIen, submiIed on Canvas, video, etc.  - When crea;ng a floor plan, 
lesson plan, Web design, & Center Visita;ons



Opportunities to Practice are Key

For developing 
fluency – across  

contexts, children 
& families

For developing 
confidence in use 

of valued practices 
and strategies
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Fixsen, Naoom, Blase, Friedman, & 
Wallace, (2005)
National Implementation Research 
Network (NIRN)

Information alone, or training, 
no matter how well done, is 
NOT an effective 
implementation method
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Ac7ve
Implementa7on 
Framework

Socially
Effec+ve Effec+ve Enabling Significant
Prac+ce X Implementa+on  X Context = Outcomes



Implementation Science for 
Educators 
https://sisep.fpg.unc.edu/

Using the science and practice of 
implementation to strengthen 
equity in our education systems, 
support our educators, and 
improve outcomes for children, 
families, and communities.



And –
Prac%ce with 
Coaching is  
needed for 
use outside 
the college 
classroom



Practice-Based Coaching
Head Start -
https://eclkc.ohs.acf.hhs.gov/profession
al-development/article/practice-based-
coaching-pbc

Prac%ce-Based Coaching (PBC) is 
a professional development 
strategy that uses a cyclical 
process. This process supports 
teachers’ use of effec%ve 
teaching prac%ces that lead to 
posi%ve outcomes for 
children. PBC occurs in the 
context of collabora%ve 
partnerships.



Examples of Practice-based Activities
ScriptNCWebinar_PBAssignments_Feb2020Final.pdf

© 2019 University of Washington. All rights reserved.

Practicing What You Teach
Tips for Using Practice-Based Assignments
Kathleen Artman Meeker, PhD



Prac%ce Par%cipa%ng in a Collabora%ve Partnership

STUDENTS 
COULD: 

WORK IN 
GROUPS FOR 
DISCUSSIONS, 

PROVIDE PEER-
SUPPORT FOR 

PLANNING 
ACTIVITIES,

PRACTICE 
GIVING AND 
RECEIVING 
FEEDBACK

FROM PEERS



Place in the 
Chat

One example of a Practice-
Based Assignment that you 
will place in a course
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Physical – Ramps or Inclining Spaces



The three 
guiding 
principles of 
Universal 
Design for 
Learning 
include:

• Representation – providing a variety of 
ways to learn new skills and information
• Action – flexibility in how infants, 

toddlers, & young children demonstrate 
success and understanding
• Engagement – supporting engagement 

in learning by building on 
infant/toddler/children’s development and 
interests and providing choices

Head Start
Early Childhood Learning & Knowledge Center

https://eclkc.ohs.acf.hhs.gov/


Representation

CAST (2018). Universal design for learning guidelines]. 
Wakefield, MA: Author. 

https://udlguidelines.cast.org/



CAST (2018). Universal design for learning 
guidelines ]. Wakefield, MA: Author. 
https://udlguidelines.cast.org/

ACTION/EXPRESSION



ACTION/ENGAGEMENT

CAST (2018). Universal design for learning 
guidelines]. Wakefield, MA: Author. 

https://udlguidelines.cast.org/



Resources from Camille

10 TEACHING YOUNG CHILDREN VOL 4 NO 5

p ic tur ing  good prac t ice

Teachers help children learn in many ways. They use 
examples, teach specific routines, and provide verbal ex-
planations. Some young children, including children with 
disabilities or those who are learning English, need addi-
tional supports. They may not understand what is being 
said if the speech is too fast, is unclear, or uses unfamiliar 
words. Children may become confused or feel anxious 
and overwhelmed. These feelings can affect a child’s abil-
ity to learn, interact with others, and feel comfortable as 
a member of the classroom community.

Visual supports, such as photos, drawings, objects, 
gestures, and print and environmental cues, can help. 
They are sometimes paired with verbal explanations. 
They help children know what to do, learn new skills, 
and feel included. Visual strategies are considerate of 
diverse learners. They support children who are visual 
learners and rely on the visual as a key to understand-
ing the spoken word. Some children may need additional 
time to process what is being said and come up with a 
response. Visual supports provide additional prompts to 
help these children understand discussions. The supports 
remain on view as a reminder of what was said. Visual 
supports can also communicate messages to families, 
especially families whose home language is not English.

Take a Look! 
Visual Supports for Learning

Bonnie Blagojevic, Mary Ellin Logue, V. Susan 
Bennett-Armistead, Billie Taylor, and Erika Neal

Visual supports help 
children understand . . .

1. Where to find things 
and where things belong.

Use visual cues that 
match children’s develop-
mental and learning needs.

t�"U�UIF�CFHJOOJOH�PG�UIF�
year, create shelf labels 
with a larger image and 
smaller font (but still large enough for children to see well).

t�"T�UIF�ZFBS�QSPHSFTTFT�DPOTJEFS�TXJUDIJOH�UP�MBSHFS�UFYU�BOE�
smaller images.

t�#Z�UIF�FOE�PG�UIF�ZFBS�USZ�VTJOH�UFYU�MBCFMT�POMZ�XJUI�DIJM-
dren helping to create or write the labels.

2. What will happen and when.

Keep these points in mind when creating 
picture schedules.

t�.PEFM�UIF�VTF�PG�QJDUVSF�TDIFEVMFT�BT�QBSU�PG�
the daily routine. Post the schedules where 
children can easily see and use them.

t�.BUDI�UFYU�MBCFMT�XJUI�JNBHFT�VTJOH�UIF�
words most commonly used in your pro-
gram to describe that activity. For example, 
if group time is called circle time, use those 
exact words.

t�6TF�B�nFYJCMF�
system with 
movable images 
representing 
snack, circle 
time, and so 
on. This lets 
you show and 
discuss changes 
to routines, 
transitions, 
special events, 
or visitors. 

ALL PHOTOS BY BONNIE BLAGOJEVIC / © THE UNIVERSITY OF MAINE 
CENTER FOR COMMUNITY INCLUSION AND DISABILITY STUDIES, 
EXCEPT WHERE NOTED

TYC V4N5 01-15.indd   10 5/11/2011   2:49:10 PM
1

Tips for Educators: 
Universal Design for  
Learning (UDL)
Tips for Educators is a series of practical guides  

that education staff can use in early learning settings.  

Each guide is based on research evidence and  

professional knowledge.

UDL is a framework for increasing access to education environments and opportunities, 
including in infant and toddler settings. Learning environments, materials, and activities are 
planned ahead of time, with the aim of welcoming all learners. UDL does not take the place of 
KPFKXKFWCNK\GF�EWTTKEWNWO�OQFKƂECVKQPU�PGEGUUCT[�HQT�RCTVKEWNCT�EJKNFTGP��(QT�OQTG�KPHQTOCVKQP�
QP�KPFKXKFWCNK\GF�EWTTKEWNWO�OQFKƂECVKQPU��UGG�VJGUG�JGNRHWN�%WTTKEWNWO�/QFKƂECVKQPU 
resources. UDL supports all children, including infants and toddlers with disabilities, to help 
them engage more fully in learning.

The three guiding principles of UDL include:

• Representation – providing a variety of ways to learn new skills and information 
• #EVKQP�s�ƃGZKDKNKV[�KP�JQY�KPHCPVU�CPF�VQFFNGTU�FGOQPUVTCVG�UWEEGUU�CPF�WPFGTUVCPFKPI
• Engagement – supporting engagement in learning by building on infant/toddler 

development and interests and providing choices

6KRU�HQT�'FWECVQTU
• View your classroom from the perspective of an infant or toddler. Do a walk-through,  

and consider the following questions. 

 As an infant or toddler in this setting:
 Can I get to each area? 

�&Q�+�MPQY�YJCV�KU�GZRGEVGF�KP�GCEJ�CTGC!

 Am I Able to use the materials in each area?

�&Q�+�MPQY�YJCV�VQ�GZRGEV�FWTKPI�VTCPUKVKQPU�DGVYGGP�CTGCU!

 Do education staff communicate with me throughout activities and transitions?

 Do education staff respond to my communication during activities and transitions?

• Deconstruct a daily schedule, and consider the following questions:

�&Q�+�RTQXKFG�OWNVKRNG�QRRQTVWPKVKGU�HQT�TGRTGUGPVCVKQP��GZRTGUUKQP��CPF�GPICIGOGPV� 

in each activity throughout the day?

�*QY�ECP�+�KPENWFG�OQTG�TGRTGUGPVCVKQP��GZRTGUUKQP��CPF�GPICIGOGPV�QRRQTVWPKVKGU!

• Apply UDL concepts in your relationship with families. Ask yourself:

 Do I provide a variety of ways for families to participate? 

 Do I use multiple methods for communicating with families?

 In what other ways can I engage with families? 

• Use a 7&.�EJGEMNKUV to design your classroom.

Infants and  
Toddlers

Head Start 
center for 

inclusion 
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Miramar 
Community College

☀
Kyoka Hashimoto

Adjunct Professor in Child 
Development

khashimoto@sdccd.edu



Capstone Practicum Content  
A Journey of Practicum Content at Miramar College 



How did it all start?
FALL 2021: CHIL 151 (Program Planning)  with 
Patricia Hunter 

Course had in class activities, discussions, Lead Teaching 
Days (2) and a final program portfolio

After every class, we had a discussion of how the class 
went and found that:
- The discussions weren’t as rich as we would like
- Lead teaching days were disproportionate since 

some were starting off and some were already 
doing lessons every day. 

- The need of the students were different within the 
class 



Found that we had to change the way in which we reach the students and cater to their 
needs 

Assignment Alignment tool (CAP 8 Outcomes) 



Let’s rebuild!
Rebuilding the course with the idea of 

3 op6ons/ contracts 

OpAon 1: Curriculum/ Teaching
OpAon 2: Next Steps in Teaching 

OpAon 3 Culturally Responsive Teaching 



Individualized Meetings & Contracts
Focused on:

o   Option/contract that they chose

o  Curriculum courses completed

o   Work experience in the Early Childhood 
Education Field

o   Goals for the Class

o   Career Goals

Let’s rebuild!



Coming together!

In class discussions

Assignments based 
on their contracts 

Final individualized 
projects

Individualized mee?ngs 

Relevant readings from text and ar2cles and videos 



After rebuilding…
Examples of Small Group Activities
*Consider your own classroom or placement. What examples have you seen or 
experienced which reflect principles of universal design? How would you integrate 
principles of universal design in your own classroom or placement? Into your 
planning? What challenges do you see in working towards implementing universal 
design?

*Reflecting on our work over the past few weeks on play-based curriculum, Universal 
design and individualized planning, please consider each of the personas discussed. 
With your peers, brainstorm specific experiences you may plan to address the diverse 
needs and/or multi-language needs of each child. Share an experience for each of the 
4 personas- please share experiences in creative expression, literature/language, 
science, and math. Include specific goals and learning objectives for each experience, 
materials and/or equipment you will need and how you may evaluate the 
effectiveness of the experience in meeting the goals and learning objectives.



Takeaways from the 
deconstruction and construction

Leadership is key! Individualized meetings 
with students

Empower students



CAP - 8
Practicum (Early Childhood Education) - Field Experiences

PR Analyzing 
Environments (CAP PR 

OBJ 7)

PR Collective 
Observation of the 

Developmental 
Domains-Whole 

Class/Group

PR Learning 
Experience/Activity 

Plan

PR Theory to 
Classroom Application 

(CAP PR OBJ 1)

PR Using DRDP RaKng 
Checklist for 

Curriculum Planning 
(CAP PR OBJ 6)

PR Adjusting 
Curriculum for Various 

Ages (CAP PR OBJ 8)



Agenda



Save the 
Date -
Next 
Webinar  

Date Topic Presenter(s)

January 
8, 2024
10:00 –

11:00 AM

Using Observation, 
Documentation, and Assessment 
to Support Each and Every Child 

and Family
Focusing on Dual Language 

Learners

Sarah Garrity, 
Paul Luelmo, 

& the 
PIPELINES 

team



Click on the link on the chat and complete the survey.

https://sdsu.co1.qualtrics.com/jfe/form/SV_2mgBwKQjzpPgVDw

WEBINAR Survey

https://sdsu.co1.qualtrics.com/jfe/form/SV_2mgBwKQjzpPgVDw


Q&A


